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ABSTRACT

The purpose of the present research is investigating in-service and pre-service music teachers’ habits and purposes of
using social media. Researchers created survey questions in order to define participants’ habits, and they utilized some
questions from the scale developed by Karal and Kokoc (2010) with their permission. Obtained findings were analysed
through frequency analysis. In the scope of the present research, 160 music in-service or pre-service music teachers, who
study or graduated from 26 different universities participated.
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According to the findings of the present research, the habits of in-service and pre-service music teachers are as follows;
they spend an important amount of their online time on the social media, they think they spare enough time to social
media, they don’t follow music and video contents, but they use video and music in the contents they share. Additionally,
their purposes of using social media are; communicating with their friends, following educational groups and activities,
sharing the content they like, and finding various information and ideas.
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1. INTRODUCTION

The increase in the use of Internet, and the breakthrough in the information technologies resulted in
that communication has gained a new meaning in the last two decades. “Usenet”, created by Truscott
and Ellis from Duke University in 1979, and “Open Diary” launched by Abelson couple in 1997,
which is known as the first attempt of the social media as known today (Kaplan and Haenlein, 2010),
are the previews of a new global communication trend.

Time Magazine chose “you” as the man of the year in 2006, which indicates that this change has
spread to many areas. Internet approach, known as Web 2.0, indicated by this choice, draws our
attention to an environment, which millions of people contribute to (Groosman, 2006). People now,
can use a more socialized Internet through Web 2.0 tools, such as blogs, video sharing site, and social
networks (Anderson, 2007). In a word, social media environments have evolved in a way, which
enables people not only to have access to information, but also to share information, and to contribute
to producing information.

Recently, social media environments have become a field of study for educators, due to the
opportunities they present in terms of educational potential (Grant, 2008; Kayri, Cakir, 2010; Raihan,
Shamim, 2013; Hoffman, 2009; Ophus, Abbitt, 2009). According to Ozmen et al. (2012),
McLoughlin and Lee (2007), define the possible uses of social networks, which can be seen as
pedagogical tools”, in educational contexts as; a) social support and connectivity, b) cooperative
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information discovery and sharing, c) content formation, and d) knowledge and information
clustering and content modification. These discussed uses are compatible with the principles of
constructivist education approach, and share similar objectives with contemporary national
educational system.

Some related researches found that university students used social media for educational purposes
(Uysal, 2013; Acar, Yenmis, 2014); while some other suggested the opposite (Yilmaz, 2014). For
instance, one research conducted by Balaman and Karatas (2012) found that 87% of high school
students used social networks (Facebook), however 94.9% of them thought social networks didn’t
contribute their learning. Educational use is the last on the list of purposes of using media among
students (Filiz et al., 2014), and this ratio is nowhere near the expected level (Ozbay, 2015). On the
other hand, university students state that social media environments are useful for their educational
processes, and believe that these should be integrated to the educational systems (Oztiirk, Akgiin,
2012). Additionally, it was found that methods using social media environments increased student
achievement (Ekici, Kiyici, 2012; Togay et al., 2013; Sarsar et al., 2015; Oztiirk, Tetik, 2015);
effected educational and cultural adaptation positively (Ryan, Magro, Sharp, 2011), and increased
cooperation between students (Isman, Albayrak, 2014). These findings are in agreement with the
possible uses suggested by McLoughlin and Lee (2007).

An important finding of the researches related to the present research is related to gender variable. It
was found that female students were more interested in social media use to access academic
knowledge than male students (Ada, Cicek and Kaynakyesil, 2013; Mazman, Usluel, 2011; Koger,
2012; Bostanci, 2010).

Students’ using social media for obtaining and sharing academic knowledge purposes is related to
their internalization of using the related environment for socialization, entertainment, communication
etc. uses (Ozgiir, 2013; Mazman, 2009). Therefore, students who have tendencies to use social
networks can be expected to use these for academic purposes as well.

It is possible to discuss the functions of social media environments in the music education in the light
of all this information. According to Salavuo, “a social network platform in the field of music
education (or different services) can include following opportunities:

V Sharing the music and ideas produced by the individuals, and therefore creation of a musical
portrait,

Showing the outer world (parents and others) what is and can be done,
Sharing what is found on social bookmarking sites,
Interacting with people who are considered to produce interesting things,

< < < <

Finding new people to cooperate, discovering what these people know and can do, and
therefore enabling these to become a resource that can effect future learning,

<

Finding information from the resources managed by other, and getting help in case of any
problems

V Sharing lesson plans, experiences, materials and teaching ideas, and discussing classroom
problems etc.” (Salavuo, 2008).

These opportunities overlap with web 2.0 conception. As well known, the Internet has offered
opportunities for individuals to share their own music and ideas with other bands and musicians
(Salavuo, 2008). Draper (2008) argued that web 2.0 phenomenon had a pedagogical place in music
technologies education, and this could be called as Music 2.0. Sastre et al. (2013) utilized the
opportunities provided by web 2.0 in their studies on the integration of new educational technologies.
Besides, Poor (2011) reported that he designed an online platform and utilized the opportunities
offered by web 2.0 in order to start a music band.
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“Social media technologies can enhance educational activities going beyond traditional classes and
performance-centred classroom-examination models. Accordingly, they offer unique pedagogical
opportunities for starting a very important change in music education” (Salavuo, 2008). The study in
which Ruismaéki et al. (2013) drew attention to the use of tablets, such as i-pads in educational settings
for music education can be an example. Applications of polyphony theory, which constitutes an
important dimension of art of music and its education, such as composition, and accompaniment
playing have an important place in the field. Chong (2011) discusses that blog tools can not only train
students but also contribute to their learning how to teach in the education of music theories and
analyses. On the other hand, Waldron (2012a) draws attention to uses of YouTube in informal music
education, while Rudolph and Frankel (2009; cited in Waldron, 2012b) emphasize the practical
application of YouTube in school music. Ugar (2014) suggests that extraordinary performance videos,
which pre-service music teachers watch in social media environments, can create a positive effect on
the their motivation to play a musical instrument. Despite all these opinions, Gooding et al. (2014)
found that high school students of music used Twitter very rarely for academic purposes. This finding
can be considered as a case to be studied.

Besides all these, informal existence of music in social life is another subject to be studied on social
media environments. The place and importance of informal education in music education is an
acknowledged fact (Salavuo, 2008) and researchers should conduct their studies not only at school
but also in extra school environments (Folkestad, 2006). The present research is on pre-service music
teachers, and draws attention to the importance of social media environments as a basic music
education material. Today, “music technology has been approaching increasingly closer to
individuals, who haven’t had a formal music education, or cannot play any musical instrument”
(Ruisméki and Juvonen, 2009). Therefore, the present research is important for it emphasizes the
existence of the opportunities, presented by social media in terms of music education, in informal
settings.

Within the framework of the information presented above, defining in-service and pre-service music
teachers’ habits and purposes of using social media, and how often they use audio-visual materials,
such as audio, video, clips, and photos, in their classrooms is considered to be seen as important by
the educators, based on the idea that the more senses are activated in learning, the more effective the
learning will be.

Most of the concepts created in human mind are acquired through ears and eyes (Binbasioglu, 1996,
cited in: Engin et al., 2009). Considering the importance of audio-visual materials in effective
learning, as a result of the nature of music, audio and visual qualities of materials in social media
environments have great pedagogical value. Within the extent of all information presented above,
defining in-service and pre-service music teachers habits and purposes of using social media is
considered as important in terms of the educators responsible for the realization of effective learning.

The purpose of the present research is defining in-service and pre-service music teachers’ habits and
purposes of using social media environments.

2. METHOD

The present is a descriptive survey study, with the purpose of defining in-service and pre-service
music teachers habits and purposes of using social media. Researchers created survey questions in
order to define participants’ habits, and they also utilized some questions from the scale developed
by Karal and Kokog (2010) with their permission. The questions created by the researchers are related
with the dimension of the present research, related with defining in-service and pre-service music
teachers’ habits of using social media. The questions from the scale created by Karal and Kokog
(2010) are related with the dimension related to defining participants’ purposes of using social media.

In the context of the present research, an online data form was created and sent to undergraduate and
post-graduate, and graduate students; and a total of 160 forms were filled in by the participants. Data
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were analysed on statistics software through percentages, and accumulation points were presented in
graphs in findings section in a way that is open to readers’ interpretation.

3. DEMOGRAPHIC FEATURES ANDINTERNET USE OF THE PARTICIPANTS
Figure 1. Distribution of the participants and in-service music teachers according to their school

they graduated and their gender type
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As can be seen in Figure 1, 65% of the participants are female, and 35% are male; while 35% of
graduated of music teaching departments are male, and 65% are female; 43% of participants who
graduated from or study at faculties of fine arts are male, and 57% are female; and 25% of participants
who graduated from or study at conservatories arts are male, and 75% are female.

Figure 2. Distribution of in-service and pre-service music teachers
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According to Figure 2, 21% of the participants are undergraduate students, 26% are students enrolled
to graduate programs (master/PhD), and 53% are music teachers, who serve in Turkey.
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Figure 3. Distribution of the participants according to Internet use frequency
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According to Figure 3 in general, all of the pre-service and in-service music teachers, who participated
in the present research use Internet everyday.

Figure 4. Distribution of the participants according to duration of their daily use the Internet

60 54 mf

50 m%

30 -

20

10 - .6 4

0 1 1 1 1 |

lessthan 30 30 minutes 1to 2 hours 3to4 hours morethan5
minutes to 1 hours hours

According to Figure 4, 34% of the participants use the Internet for 3 to 4 hours a day, 24% use more
than 5 hours, 24% use 1 to 2 hours. These are followed by 14% of the participants with 30 minutes
to 1 hour, and 4%, who use Internet less than 30 minutes a day.

Figure 5.Distribution of the participants according to their access to Internet
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According to Figure 5, 97% of the participants (almost all) have adequate opportunities to access the
Internet.

Distribution of the participants by the institution graduated from/gender shows that, most of the
female participants study or graduated from the departments of music teaching, while half of the
participants are in-service music teachers, and the other half is formed by undergraduate and graduate
students with similar ratios. Almost all of the participants use the Internet everyday, don’t have
problems about access to the Internet, and most of them use the Internet for more than 3 hours a day.

4. FINDINGS AND INTERPRETATION
4.1. Findings Related to Social Media Using Habits
Figure 6. Distribution of the participants according to the time they spend on social networks
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As presented in Figure 6, 29% of the participants spend 30 minutes to 1 hour on social networks and
23% spend 1 to 2 hours. Following this, 13% spend 2 to 3 hours, 12% spend less than 30 minutes,
and 10% spend more then 5 hours. Accordingly, music teachers spend an important part of their
online time on social media.

Figure 7. Distribution of the participants according to the length of time they have been using social
media
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According to Figure 7, 42% of the participants have been using the social media for more than 8
years, 27% have been using for 6 to 8 years, and 25% have been using the social media for 4 to 6
years. Accordingly, most of the music teachers, who participated in the present research, have been
using the social media since the time it emerged.

Figure 8. Distribution of the participants according to their answer to the question “If you had time,
would you like to spend more time on social media environments?”
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As can be in Figure 8, 15% of the 160 participants stated that, they would like to spend more time on
social media, if they had time, while 85% answered no, considering that they spend enough time on

social media.

Figure 9. Distribution of the participants according to their frequency of listening to music and
watching the videos shared on social media
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According to Figure 9 above, 32% of the participants listen to music and watch videos shared on
social media every few days; 28% watch less than 30 minutes everyday, and 21% for 30 minutes to
1 hour everyday. These are followed by 10% who follow this kind of contents for 1 to 1.5 hour, and
2%, who spend 1.5 to 2 hours everyday. Therefore, 60% of the participants in total follow the music
and videos every few days or less than 30 minutes a day, forming the major of the participants.
Accordingly, it can be suggested that music teachers don’t follow music or video contents at the level
expected from them.
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Figure 10. Distribution of the participants according to their priority of using social media web sites
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Figure 10, presents which social media web sites participants use primarily. Almost half of the
participants (49%) stated that they prefer social networks, such as “Facebook and Twitter” primarily.
Following this, 25% of the participants prefer “video sharing web sites”, 15% follow news web sites,
and 11% prefer “Wikis”. Apart from these, some of the participants follow other social media
platforms, such as business networks, forums, and blogs. Accordingly, most of the participants’
priority is social networks, while the other half has some other preferences in social media use.

Figure 11. Distribution of the participants according to the content of what they share on social
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According to Figure 11, participants mostly share video and music content primarily (45%);
following this 15% share what their friends share; and 15% share humour contents. Lastly, 11% share
photos/selfies primarily. Accordingly, we can suggest that as music teachers mostly prefer sharing
music content on social media, their profession is an important indicator of their social media use.

As a general review of the data related to in-service and pre-service music teachers’ habits of using
social media; participants spend an important part of their online time on social media, they have
been using social media for a long time, they think they spend enough time on social media, they
don’t follow music and video contents at the level expected from them, but they prefer sharing video
and music content. They primarily prefer social networks in their social media use, but they also use
other social media environments.
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Habits, defined as conditioned behaviours, appearing as a result of occurrence of the same behaviour
always in the same way, can be observed in pre-service and in-service music teachers social media
use as well. Behaviours, such as using social media for a long time, repeating the sharing can be
considered as the indicators of habits.

4.2. Findings Related To Social Media Using Purposes

Figure 12. Distribution of the participants according to using the social media with the purpose of
“staying in-touch with friends”
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As can be seen in Figure 12, 47% of the music teachers stated that they “agree” that they use social
media to stay in-touch with their present friends; while 31% totally agree in that statement. According
to this positive trend, an important part of music teachers use social media to stay in-touch with their
friends. Therefore, considering that music teachers are with friends with other music teachers as a
result of their university experience, we can assume that they use social media to share content related
to their profession.

Figure 13. Distribution of the participants according to using the social media with the purpose of
“researching on school projects and tasks”
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As presented in Figure 13, 34% of the participants agree that “they use social media to research on
school projects and tasks”, while 27% “partially agree”, 21% “totally agree”, 10% “disagree”, and
8% “totally disagree”. Accordingly, half of the music teachers, who participated in the present
research, expressed positive opinions about the item questioning their using media for professional
purposes, and 45% expressed negative opinions on the subject. Accordingly, music teachers, who
participated in the present research, didn’t express a distinct opinion about using social media for
professional purposes.
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Figure 14. Distribution of the participants according to using the social media with the purpose of
“examining educational groups and activities”
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Figure 14 shows that 40% of the participants “agree” that they use social media to examine
educational groups and activities, while 36% “totally agree”; who form and important part of the
sample of the present research. These are followed by 19%, who “partially agree”, and 5% who
“disagree” and “totally disagree”. Accordingly, we can suggest that, most music teachers follow
social media environments where information and activities related to their profession are shared.

Figure 15. Distribution of the participants according to using the social media with the purpose of
“sharing ideas for others”
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According to Figure 15, 40% of the participants “agree” that they use social media to share their ideas
with others, while 32% “partially agree”, 13% “disagree”, 11% “totally agree”, and 4% “totally
disagree”. Accordingly, almost half of the music teachers, who participated in the present research,
use social media to share their ideas with others. Additionally, that one of every three music teachers
has an uncertain idea about sharing ideas on social media may indicate that there is a certain amount
of abstention.

Figure 16. Distribution of the participants according to using the social media with the purpose of
“sharing liked content (video, photo, note ...etc.)”
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As can be seen in Figure 16, 48% of the participants “agree” that they use social media to share
content they like (video, photo, note...etc.), and 26% “partially agree”, which form an important part
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of the sample of the present research. Adding the 15%, who “totally agree”, also representing the
positive trend, we can claim that an important part of the music teachers use social media to share the
content they like.

Figure 17. Distribution of the participants according to using the social media with the purpose of
“finding different information and ideas”
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According to Figure 17, 52% of the participants “agree” that they use social media to find different
information and ideas, while 31% “totally agree”. Total of these two, 83% present a positive trend
about this purpose. Accordingly, we can claim that music teachers are open to new ideas.
Additionally, they consider social media as a platform, which provides opportunities to encounter
different information and ideas.

As a general review of the data related to pre-service and in-service music teachers’ purposes of using
social media, they use social media to stay in-touch with their friends, they don’t present a distinct
trend in using social media to research on school projects and tasks, they use it to follow educational
groups and activities, some use it to share their ideas with other, and some to share the content they
like, and finally an important part of the participants use social media to find different ideas and
information.

5. DISCUSSION AND CONCLUSION

Information technologies, which gained great importance in 20" century, have become an integral
part of daily life, in socialization and information exchange in the first quarter of the 21 century.
Social media environments, where people can share any kind of information, is one of the most
important outputs of the developments in information technologies, and provided new and exciting
starting points in access to information.

This technological opportunity has created new occasions in access to various audio-visual materials,
which are among the basic materials of music education. For these reasons, considering the positive
opinions of teachers and managers, serving in different branches of education (Mentese, 2013), the
opportunities provided to music education by social media environments should be discusses. Taking
the objectives stated above into account, the present research discusses the opportunities music
teachers can use the materials in question in the most appropriate way in their classrooms.

Findings of the present research, related to participants’ habits of using social media show that, music
teachers spend an important part of their online time on social media, they have been using social
media for a long time, and they think they spend enough time in social media. These findings suggest
that, all pre-service music teachers studying undergraduate or graduate degrees, and also the in-
service music teachers have been active users of social media for a long time. Therefore, assuming
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that social media can offer pedagogical suggestions and opportunities, music teachers, as active users,
can have a place in the centre of these opportunities.

Another interesting finding related to the Internet use habits is that, music teachers don’t follow music
and video contents, as expected from their professional status, but they share video and music content.
Besides, a previous research found that music teachers used YouTube to search for the pieces they
played (Orhan, 2012). Therefore, music teachers may be preferring choosing the content consciously,
instead of following these contents. The reasons for these different tendencies should be a subject
matter for further studies on the use of audio-visual materials in social media environments.

The finding of the present research, that music teachers prefer social networks over other social media
platforms, is in agreement with the findings of other studies on social media use (Dikme, 2013).

Habits, defined as conditioned behaviours, appearing as a result of occurrence of the same behaviour
always in the same way, can be observed in pre-service and in-service music teachers social media
use as well. Behaviours, such as using social media for a long time, repeating the sharing can be
considered as the indicators of habits. The easy access to Internet in the recent years also resulted in
some negative behaviours. Developing opportunities “may form a basis for social, psychological, and
economical problems among individuals” (Filiz et al., 2014). Most of pre-service music teachers, who
participated in the present research, use the Internet for more than 3 hours a day. This finding may be
an indicator of Internet addiction, which should be further studied.

The findings on the purposes of using social media show that, music teacher use social media to stay
in-touch with their friends, they don’t present a distinct trend in using social media to research on
school projects and tasks, they use it to follow educational groups and activities, some use it to share
their ideas with other, and some to share the content they like, and finally an important part of the
participants use social media to find different ideas and information. Therefore, defining motivations
to share this kind of contents, their place, and content can be the subject matter for further studies.
For instance, defining the quality of the content music teachers share in social media with their
friends, and the agreement between this content and professional expectation can provide researchers
with new ideas.

Another interesting finding of the present research is that, an important amount of the teachers use
social media to find different information and ideas. This finding presents a profile about the
professional qualities of music teachers, and suggests that music teachers try to improve themselves,
are open to new ideas, and extravert. This profile indicates that, music teachers can interact with
constantly changing and developing social media. That social media is a platform where audio-visual
materials, as the basic materials of music education, can strengthen this interaction. In this context,
music education comes to the fore as one of the disciplines, in which social media can be most
effective in education.

In addition, music teachers don’t present a distinct tendency in using social media to research on
school projects and tasks. Previous researchers also found that social media is not used in education
much (Yilmaz, 2014; Filiz et al., 2014; Ozbay, 2015). Therefore, academicians should raise
awareness among music teachers that social media is of importance as an educational tool.

Most of the participants of the present research are female. The findings on the relationship between
gender and social media use suggest that female university students are more interested in using social
media to reach academic information belirlenmistir (Ada, Cigek and Kaynakyesil, 2013; Mazman,
Usluel, 2011; Koger, 2012; Bostanci, 2010). The relationship between gender and other variables can
be the subject matter for further researches in music education.
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